IOSR Journal of Computer Engineering (IOSR-JCE)
e-ISSN: 2278-0661, p-ISSN: 2278-8727, Volume 26, Issue 6, Ser. 3 (Nov. — Dec. 2024), PP 36-42
www.iosrjournals.org

Technology-Driven Academic Advising: A Faculty Case
Study On Chatbot Integration In The College Of
Technological Innovation

Manal N. Dawood
Technology-Higher-Education, Zayed University And Lancaster University, United Arab Emirate

Abstract

Background: Recent advancements in technology have significantly influenced higher education, particularly
in academic advising. Chatbots provide Al-powered conversational interfaces to address high workloads and
fragmented advisory systems.

Materials and Methods: This study applies the Unified Theory of Acceptance and Use of Technology (UTAUT)
framework to analyze faculty advisors' perceptions of chatbot integration in the College of Technological
Innovation at Zayed University.

Results: Faculty found chatbots beneficial for handling straightforward inquiries, reducing workload, and
improving accessibility. However, challenges include database accuracy, usability, and societal alignment.
Conclusion: Chatbots enhance efficiency in academic advising but require robust data management and
contextual adaptation to meet user expectations.
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I. Introduction

Technological progress has caused significant changes in academic advising systems. Chatbots,
described as "Conversational agents...natural language interaction interfaces designed to simulate human
conversations using Artificial Intelligence [1] provide personalized support to students, offering timely
information and guidance on academic and performance-related issues. Successful integration of chatbots into
academic advising depends on technological capabilities, user behaviour, and support systems, [2]

This study aims to explore faculty advisors' perspectives on integrating chatbots into academic
advising utilizing the UTAUT framework. The UTAUT model helps understand factors affecting technology
acceptance and use, including performance expectancy, effort expectancy, social influence, and facilitating
conditions.

II. Research Problem

Academic advising involves personalized study plans, sharing policy information, tracking student
progress, and acting as a primary support contact [3]. Advisors often struggle with issues such as high
workloads, insufficient knowledge, hesitant students, and scattered information across different systems, [4] [5]
define a conversational agent, or chatbot, as a dialogue system capable of understanding and generating natural
language content through various modalities such as text, voice, or hand gestures, including sign language. This
definition highlights the chatbot's capacity to comprehend and respond to sentences in natural language. [6]
further emphasize that these artificial intelligence tools can deal with advising issues by automating routine
tasks, consolidating information, offering insights to enhance advising effectiveness and efficiency, and
providing student support.

Despite many attempts to develop academic advising chatbots, most focus solely on handling simple
questions without analysis or human decision-making. [6] Highlight the limitations of ChatGPT responses,
confirming their lack of accuracy and their restriction to direct questions. This suggests the need to review these
models and not rely on them exclusively.

Regarding challenges, scholars have identified several challenges in creating chatbots for academic
advising. [7] highlight the limitations of personalized advising systems in meeting diverse student needs. [8]
and [9] and also highlight the challenge of Al systems struggling to understand complex queries, leading to
inaccurate responses. Similarly, [10] discuss user frustration due to the complexity of machine interfaces and
inaccurate responses. This issue can affect user trust in the tool, a factor identified as crucial by [11]. Another
challenge highlighted by [7] is the importance of user training for effective chatbot use, addressing the same
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issue of user frustration and trust. Additionally, [6] recognize the need for human oversight to ensure accurate
chatbot interactions. Conversely, [11] address challenges in integrating human advisors within chatbots, which
aligns with [12] finding that many users prefer human interaction over machine interaction.

III. Theoretical Framework

The Unified Theory of Acceptance and Use of Technology (UTAUT), developed by [13] serves as a
theoretical framework. Originating from [14] Technology Acceptance Model (TAM), UTAUT integrates
elements to provide a comprehensive understanding of the factors driving successful technology adoption. This
model is particularly relevant in examining the factors that influence the acceptance and effective use of
technology in educational settings. [13] identified four key constructs as direct determinants of user intentions
and behaviour: Performance Expectancy, Effort Expectancy, Social Influence, and Facilitating Conditions.
They also identify four moderating factors—Gender, Age, Experience, and Voluntariness of Use—that
influence the impact of these constructs. In this paper, where the research focuses on creating the first version of
chatbots, the moderating factors will not be discussed.

IV. Research Paradigm
This case study adopts an interpretivist paradigm to gather qualitative data, focusing on "understanding
how individuals perceive their world" [15]. From this perspective human actions are meaningful and can be
understood through interpretation. [16] note that "human actions are made meaningful through interpretative
frameworks." [17] point out that the interpretivist paradigm centers on personal concerns. Collecting detailed
information from knowledgeable individuals enriches the research with more reliable insights.

V. Research Questions
1.How do faculty in CTI at ZU perceive the integration of chatbots in higher education advising?
2. What are the key challenges in designing chatbots to support personalized advising experiences, according to
stakeholders?

VI. Methodology

This detailed and descriptive case study, following [18] definition, investigates the potential integration
of chatbots into academic advising and identifies the implementation challenges. To ensure consistent and
targeted insights, structured interviews were conducted with a purposive sample of expert faculty members
experienced in developing chatbots or integrating Al into the educational context. This sampling approach,
outlined by [18] meets the specific needs of the research project, ensuring the collection of relevant qualitative
data. The decision to focus exclusively on faculty perspectives while omitting students’ viewpoints despite their
role as end-users was necessitated by the technical nature of the research inquiries, which required insights from
specialists in the field. Interviews were held with five faculty members from the CTI at ZU in Abu Dhabi. The
three structured face-to-face interviews lasted 40 minutes, and the two Zoom interviews lasted for 45 minutes
with guidelines provided in advance, and the conversations were recorded and transcribe.

The study followed Lancaster University's ethical guidelines and ZU's approval, ensuring informed
consent and confidentiality. Two-factor authentication enhanced the data protection, and all video recordings
were scheduled for deletion six months post-submission.

Analyzing qualitative data involves interpreting it according to the participants’ perception of their
circumstances. As [16] report, this process entails "understanding data through the lens of participants' views of
the situation, identifying patterns, themes, categories, and regularities." It is acknowledged that there is no
single correct method for interpreting qualitative data. [19] notes that the absence of a uniform approach to
analyzing qualitative data is due to the diverse objectives of researchers. The data analysis process involved
connecting each participant's perspective directly to the research questions derived from the theoretical
framework of UTAUT. The table (Figure 1) presents the link between the collected data and the theoretical
framework, facilitating a comprehensive understanding of how participant perspectives align with key
constructs of the theory.
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UTAUT Model componants Component-related Questions
Questions
Performance Expectation Q1,Q2.Q3,and Q7 1- What are your general thoughts on the integration of chatbots in higher education
advising?

2- Can you describe any experiences or interactions you've had with chatbot technology
in advising or in other educational contexts? Can you provide specific examples of how
chatbots have influenced advising interactions in your experience?

3- In your view, what are the key considerations or challenges in designing chatbots to
effectively support personalized advising experiences for students and faculty?

7- What technical challenges or concerns do you perceive in implementing chatbots
into the current advising?

Effort Expectation Q5,and Q6 3- How do you think chatbot integration could impact the overall advising experience for
| students and faculty?

6- In your opinion, what specific features or functionalities should a chatbot possess to
be effective in advising?

Sacial Influence Q4,Q8and Q11 4- How important do you think machine learning algorithms are in improving the
effectiveness of chatbots in providing personalized advising?

§- How do you envision the role of faculty members evolving with the introduction of
chatbot technology in advising?

11-can you discuss any institutional or cultural factors that might influence the
successful implementation of chatbots in advising

Facilitating conditions Q9and Q10 9- Are there any potential ethical considerations associated with the use of chatbots in
advising that you believe should be addressed?

10-  How can conversational technology be tailored to meet the diverse needs of
students and faculty in higher education settings?

Figure 1: Links between the collected data and the theoretical framework.

VIIL. Reliability And Validity

Enhancing reliability was achieved by constraining interviews within participants' intended parameters.
Since open-ended interviews can sometimes compromise reliability due to their lack of structure, [16] suggest
that highly structured interviews are the most effective way to improve reliability. Therefore, interviews in this
study were structured.

The structured interview format was selected to ensure research validity and reliability. To minimize
bias, particularly in questions concerning the role of academic advisors (my role), my intervention during
interviews was kept to a minimum. Furthermore, the Assistant Dean cross-checked the research, enhancing its
validity. She acknowledged the chatbot's potential to offer personalized advice and save advisors' time but noted
that implementing it presents challenges. A thorough study is needed to define tasks and rules, and time is
required to build trust for important advising tasks.

VIII. Research Finding
The findings are presented in line with the UTAUT framework.

Performance Expectancy: Participants demonstrated optimism about chatbots' potential but also underscored
the importance of realistic expectations and overcoming challenges for successful use in academic advising.[13]
identified performance expecqtancy as the strongest predictor of intention, a finding corroborated by [20].
Among participants, perspectives on chatbots' performance expectations varied, reflecting diverse experiences
and insights. Participant 1 emphasized the need for a detailed dataset, expecting high performance in
straightforward queries and moderate performance in personalized and complex cases. Similarly, Participants 2
and 4 were optimistic about chatbot performance in easy and medium cases but acknowledged usability and
technical challenges, aligning with realistic expectations. Participant 3, with moderate performance
expectations, emphasized design and technical feasibility, hoping chatbots could lighten workloads. Lastly,
Participant 5 acknowledges chatbots' limitations and emphasizes managing expectations and addressing
implementation challenges, demonstrating a realistic understanding of performance expectations.

Effort Expectancy: Participants in the study recognized the potential of chatbots to reduce effort in academic
advising, with varying perspectives on implementation strategies and concerns about user acceptance and trust.
Participant 1 emphasized the role of chatbots in enhancing time and decision efficiency, with attention to
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consolidating tools and information into a user-friendly interface. This assertion resonates with [20] suggesting
that perceived ease of use influences users' intention to use a particular technology. Participant 2 highlighted
benefits for faculty and students, stressing workload reduction and increased accessibility to advising support.
However, he also underlined the necessity of managing user expectations and minimizing frustration by clear
communication. [21] underscores the necessity of building trust among students regarding chatbots. Participant
3 discussed effort from various angles, acknowledging the importance of acceptance, usefulness, usability, and
learnability in determining whether students would use chatbots effectively. In parallel, Participant 4 asserted
the need for accuracy and usability in chatbots to reduce advisor workload and meet a wide range of student
needs. In contrast, Participant 5, doubting whether chatbots would completely replace human advisors,
highlighted the value of reliability and consistency in chatbot systems for ensuring user trust, as [22] had done.

Social Influence: [20] pointed out the significance of social influence in technology adoption, a view shared by
all participants in this study. Participant 1 highlighted the impact of the UAE's Al integration strategy on
shaping attitudes towards Al, stressing the need for visually appealing and user-friendly platforms to enhance
acceptance. Participant 2 emphasized the critical role of technological infrastructure and leadership support,
alongside machine learning algorithms, in driving chatbot adoption, while also advocating for collaboration
between faculty and chatbots to improve advising services. Participant 3 discussed cultural preferences for
technology and the role of deep learning in chatbot development, emphasizing the faculty's role in facilitating
chatbot use and integration. Participant 4 focused on the importance of exposure, familiarity, and comfort with
chatbot technology, along with the significance of Natural Language Processing (NLP) algorithms and faculty
feedback in encouraging acceptance. Lastly, Participant 5 acknowledged cultural diversity but stressed the
usefulness of tailoring responses and using machine learning to improve performance, while also highlighting
the crucial role of faculty in confirming actions and influencing chatbot reliability.

Facilitating conditions: The participants offered diverse perspectives on the facilitating conditions for chatbot
implementation in academic advising. While each of them highlighted different aspects, collectively, they
perceived the importance of addressing various conditions for effective integration. Participant 1 emphasized
the institution’s policy role in creating an environment conducive to Al adoption and saw the importance of
addressing ethical issues and providing necessary resources. However, Participant 2 focused on personalizing
interactions and addressing privacy and security concerns to enhance acceptance and use. Participant 3 stressed
the need for top-down support and data protection, aligning with creating a conducive environment for chatbot
implementation. This aligns with [23] assertion that early adopters are primarily influenced by facilitating
conditions. Meanwhile, Participant 4 emphasizes the technical need for personalized advising through advanced
machine learning algorithms, aware of the importance of privacy, security, and cultural sensitivity. Lastly,
Participant 5 underscores the importance of multilingual support, cultural considerations, transparency, and
understanding biases in ensuring successful implementation.

IX. Discussion
To answer the research questions, I will discuss faculty perspectives on a personalized academic advising
chatbot.

Q1: How do faculty in CTI at ZU perceive the integration of chatbots in higher education advising?

Faculty have high expectations for chatbots in academic advising, particularly in addressing
straightforward and moderately complex inquiries. [24] research emphasized the necessity of treating complex
cases individually due to the absence of systems capable of accurately comprehending specific student
information needs. Faculty emphasize the urgent need for such tools due to the volume of questions students
direct to academic advisors. While they acknowledge the potential of artificial intelligence and advanced
models like GPT and Gemini in delivering reliable responses, they also stress the importance of an accurate and
detailed database to enable the chatbot to effectively address students' questions. Additionally, they highlighted
the necessity of gradually creating the chatbot to address challenges and incorporate feedback, contributing to
improving its performance over time.

Faculty members illustrated the benefits of integrating chatbots into academic advising systems,
including time-saving, workload reduction, and more accessible tools. They emphasize the tool's availability
round-the-clock, unlike the limitations associated with human advisors. Furthermore, artificial intelligence's
capacity to handle simple and moderately complex queries is noted, given accurate and comprehensive data
input. [25] notably illustrate the promising potential of their chatbot model providing career orientation
information. In terms of social influence, faculty members recognize and support the UAE and the Ministry of
Higher Education's strategies for Al implementation. The UAE's National Strategy for Artificial Intelligence
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2031 prioritizes education for development and Al integration, expecting significant contributions to education,
economy, and government development, among other sectors [26].
“The Al Strategy will contribute significantly in education, economy, government development,.....) [26]
Faculty noted the conducive infrastructure at ZU and the transformative potential of artificial
intelligence, machine learning, and natural language processing in improving chatbot performance. They also
stressed the role of academic advisors in training students and providing feedback, highlighting the importance
of aligning the tool with societal norms and traditions for successful implementation. They indicated the
significance of university policies to facilitate chatbot creation, transparency, privacy, and the responsible
handling of student information. They advocated full support from the university's hierarchical structure,
technical assistance, and a supportive environment, aligning with UNESCO's recommendations for integrating
Al tools in education management. For instance, UNESCO suggests a strategic approach: creating a
comprehensive master plan for integrating Al across education management, teaching, learning, and
assessment, [27].

Q2: What are the key challenges in designing chatbots to support personalized advising experiences,
according to stakeholders?

Faculty at ZU’s CTI identified several challenges in designing an effective academic advising chatbot,
primarily concerning Performance Expectancy, Effort Expectancy, Social Influence, and Facilitating
Conditions.

Regarding performance expectations, the faculty covered the challenge of incorporating a high-quality
and detailed database capable of providing real-time solutions to scenarios. Even with such a database, creating
a chatbot capable of handling complex cases could be challenging. Another challenge lies in ensuring chatbots’
performance within the current system, given the complexities and the lack of a common database across
different systems. Similarly, [28] Ashfaq et al. (2020) concluded that participants generally agree that humans
excel in addressing many more inquiries than chatbots can, especially when complex situations are involved.

Although faculty are optimistic about the benefits of chatbots for reducing effort and saving time, they
noted design challenges. To ensure accurate and immediate information retrieval, chatbots must be easy to use,
maintain user interaction, and integrate seamlessly into the university database. Language communication poses
another challenge, because chatbots may struggle to translate accurately or understand user terminology.
Moreover, keeping pace with database changes is essential to maintaining chatbots’ performance. Similarly,
[28] asserted that in the context of academic advising chatbots, ease of use refers to the features of the chatbot
system that provide simple settings and a user-friendly interface, facilitating seamless interaction and
minimizing the cognitive effort and time required to complete a task. Thus, if students using chatbots can
complete their tasks efficiently, they are likely to prefer using the technology.

Regarding social influence, academic advisors noted that the UAE has a strong technological
environment that supports technology and artificial intelligence. However, it is challenging to build individuals’
trust and ensure that chatbots align with Emirati society's customs and traditions. Policies and decisions play a
crucial role in supporting these tools, and a supportive environment is necessary for their success. Chatbots
must be user-friendly and akin to applications used in daily life or social media. In [29] study, social influence
strongly impacts the behavioural intention to accept advising chatbots, including peer influence and
environmental factors. Students prefer chatbots with social-emotional intelligence. The study also aligns with
the faculty in ZU in believing that universities should promote chatbot adoption as a social norm, as promoted
by student peers.

X. Conclusion

A key limitation of current academic advising chatbots is their inability to cope with highly complex
and personalized student cases. While they excel in addressing straightforward inquiries, situations requiring a
nuanced understanding of specific student backgrounds, intricate program requirements, or multifaceted
personal circumstances are beyond them. To overcome this limitation, continued research is needed to develop
models capable of comprehending and reasoning about complex contextual information. Another promising
direction is exploring hybrid models that combine chatbot assistance with human advisor input for intricate
cases.

This study's findings are limited to the College of Technological Innovation (CTI) at Zayed University
(ZU), representing only one college within the university. Addressing these limitations is crucial for realizing
the full potential of chatbots in providing truly personalized and effective academic advising experiences across
diverse academic settings.

References
[1] Mekni, M. (2021). An Artificial Intelligence Based Virtual Assistant Using Conversational Agents. Journal Of Software
Engineering And Applications, 14(9), 455-473.

DOI: 10.9790/0661-2606033642 www.iosrjournals.org 5| Page




Technology-Driven Academic Advising... .....

(1]

[12]
[13]
[14]
[13]
[16]
[17]
(18]

[19]
[20]

(21]

[22]

(23]

[24]

[25]

[26]
(27]
(28]
[29]

[30]

Chen, Y., Jensen, S., Albert, L. J., Gupta, S., & Lee, T. (2023). Artificial Intelligence (Ai) Student Assistants In The Classroom:
Designing Chatbots To Support Student Success. Information Systems Frontiers, 25(1), 161-182. Https://D0i.Org/10.1007/S10796-
022-10291-4

Ghonmein, Al-Moghrabi, K. G., & Alrawashdeh, T. (2023). Students’ Satisfaction With The Service Quality Of Academic
Advising Systems. Indonesian Journal Of Electrical Engineering And Computer Science, 30(3), 1838.
Https://Doi.Org/10.11591/Ijeecs.V30.13.Pp1838-1845

Robbins, R. (2013). Implications Of Advising Load. In Carlstrom, A.,2011 National Survey Of Academic
Advising. (Monograph No. 25). Manhattan, Ks: National Academic Advising Association. Retrieved From The
Nacada Clearinghouse Of Academic Advising Resources Website
Http://Www.Nacada.Ksu.Edu/Tabid/3318/Articletype/Articleview/Articleid/94/Article. Aspx

Allouch, Azaria, A., & Azoulay, R. (2021). Conversational Agents: Goals, Technologies, Vision And Challenges. Sensors (Basel,
Switzerland), 21(24), 8448. Https://Doi.Org/10.3390/521248448

Akiba, & Fraboni, M. C. (2023). Ai-Supported Academic Advising: Exploring Chatgpt’s Current State And Future Potential
Toward Student Empowerment. Education Sciences, 13(9), 885. Https://Doi.Org/10.3390/Educscil 3090885

Kuhail, Al Katheeri, H., Negreiros, J., Seffah, A., & Alfandi, O. (2023). Engaging Students With A Chatbot-Based Academic
Advising System. International Journal Of Human-Computer Interaction, 39(10), 2115-2141

Bilquise, Ibrahim, S., & Shaalan, K. (2022). Bilingual Ai-Driven Chatbot For Academic Advising. International Journal Of
Advanced Computer Science & Applications, 13(8). Https://Doi.Org/10.14569/ljacsa.2022.0130808

Lucien, R., & Park, S. (2024). Design And Development Of An Advising Chatbot As A Student Support Intervention In A
University System. Techtrends, 68(1), 79-90. Https://Doi.Org/10.1007/S11528-023-00898-Y

Demaeght, Walz, N., & Miiller, A. (2023). Chatbots In Academic Advising: Evaluating The Acceptance And Effects Of Chatbots
In German Student-University Communication. In Hei In Business, Government And Organizations (Pp. 18-29). Springer Nature
Switzerland. Https://D0i.Org/10.1007/978-3-031-36049-7 2

Nguyen, Lopez, J., Homer, B., Ali, A., & Ahn, J. (2023). Reminders, Reflections, And Relationships: Insights From The Design Of
A Chatbot For College Advising. Information And Learning Science, 124(3/4), 128-146. Https://Doi.Org/10.1108/11s-10-2022-
0116

Moran, M. (2022). No Title. Startup Bonsai [Online]. [Accessed 25 February 2024]. Available At:

Https:// Startupbonsai.Com/Chatbot-Statistics

Venkatesh, V., Morris, M. G., Davis, G. B., & Davis, F. D. (2003). User Acceptance Of Information Technology: Toward A
Unified View. Mis Quarterly, 27(3), 425-478. Https://Doi.Org/10.2307/3003654

Davis, F. D. (1989). Perceived Usefulness, Perceived Ease Of Use, And User Acceptance Of Information Technology. Mis
Quarterly, 13(3), 319-340. Https://Doi.Org/10.2307/249008

Cohen & Manion. (1994). Research Methods In Education. Routledge.

Scott, & Usher, Robin. (1996). Understanding Educational Research. Routledge

Cohen, Manion, L., Morrison, K., Sada, A. N., & Maldonado, A. (2007). Research Methods In Education. Sixth Edition [Review
Of Research Methods In Education. Sixth Edition]. British Journal Of Educational Studies, 55(4), 469—470. Blackwell Publishers.
Creswell, J. W., Hanson, W. E., Clark Plano, V. L., & Morales, A. (2007). Qualitative Research Designs: Selection And
Implementation. The Counseling Psychologist, 35(2), 236-264. Https://Doi.Org/10.1177/0011000006287390

Robson, C. (1997). Real World Research: A Resource For Social Scientists And Practitioner-Researchers.

Dey, 1., 1993. Qualitative Data Analysis: A User-Friendly Guide For Social Scientists. London: Routledge, Taylor & Francis
Group.

Slade, E. L., Dwivedi, Y. K., Piercy, N. C., & Williams, M. D. (2015). Modeling Consumers’ Adoption Intentions Of Remote
Mobile Payments In The United Kingdom: Extending Utaut With Innovativeness, Risk, And Trust. Psychology & Marketing,
32(8), 860—873. Https://Doi.Org/10.1002/Mar.20823

Pesonen, J.A. (2021). ‘Are You Ok?’ Students’ Trust In A Chatbot Providing Support Opportunities. In: Zaphiris, P., Ioannou, A.
(Eds) Learning And Collaboration Technologies: Games And Virtual Environments For Learning. Hcii 2021. Lecture Notes In
Computer Science(), Vol 12785. Springer, Cham. Https://Doi.Org/10.1007/978-3-030-77943-6_13

Kuhail, Thomas, J., Alramlawi, S., Shah, S. J. H., & Thornquist, E. (2022). Interacting With A Chatbot-Based Advising System:
Understanding The Effect Of Chatbot Personality And User Gender On Behavior. Informatics (Basel), 9(4), 81.
Https://Doi.Org/10.3390/Informatics904008 1

Garone, A., Pynoo, B., Tondeur, J., Cocquyt, C., Vanslambrouck, S., Bruggeman, B., & Struyven, K. (2019). Clustering University
Teaching Staff Through Utaut: Implications For The Acceptance Of A New Learning Management System. British Journal Of
Educational Technology, 50(5), 2466-2483. Https://Doi.Org/10.1111/Bjet.12867

Assiri, A., Al-Malaise, A., & Brdesee, H. (2020). From Traditional To Intelligent Academic Advising: A Systematic Literature
Review Of E-Academic Advising. International Journal Of Advanced Computer Science & Applications, 11(4).
Https://Doi.Org/10.14569/1jacsa.2020.0110467

Lee, T., Zhu, T., Liu, S., Trac, L., Huang, Z., & Chen, Y. (2021). Casexplorer: A Conversational Academic And Career Advisor
For College Students. In The Ninth International Symposium Of Chinese Chi (Pp. 112-116).

United Arab Emirates Government. (2021). Uae National Strategy For Artificial Intelligence 2031. Https://Ai.Gov.Ae/Wp-
Content/Uploads/2021/07/Uae-National-Strategy-For-Artificial-Intelligence-2031.Pdf Accessed, May1st, 2024

Chan, C. K. Y. (2023). A Comprehensive Ai Policy Education Framework For University Teaching And Learning. International
Journal Of Educational Technology In Higher Education, 20(1), 38-25. Https://Doi.Org/10.1186/S41239-023-00408-3

Ashfaq, M., Yun, J., Yu, S., & Loureiro, S. M. C. (2020). I, Chatbot: Modeling The Determinants Of Users’ Satisfaction And
Continuance Intention Of Ai-Powered Service Agents. Telematics And Informatics, 54, 101473.

Bilquise, Ibrahim, S., & Salhieh, S. M. (2023). Investigating Student Acceptance Of An Academic Advising Chatbot In Higher
Education Institutions. Education And Information Technologies. Https://Doi.Org/10.1007/S10639-023-12076-X

DOI: 10.9790/0661-2606033642 www.iosrjournals.org 6 | Page


https://doi.org/10.1007/s10796-022-10291-4
https://doi.org/10.1007/s10796-022-10291-4
Https://Doi.Org/10.11591/Ijeecs.V30.I3.Pp1838-1845
Http://Www.Nacada.Ksu.Edu/Tabid/3318/Articletype/Articleview/Articleid/94/Article.Aspx
https://doi.org/10.3390/s21248448
https://doi.org/10.3390/educsci13090885
https://doi.org/10.14569/IJACSA.2022.0130808
https://doi.org/10.1007/s11528-023-00898-y
https://doi.org/10.1007/978-3-031-36049-7_2
https://doi.org/10.1108/ILS-10-2022-0116
https://doi.org/10.1108/ILS-10-2022-0116
https://doi.org/10.2307/3003654
https://doi.org/10.1177/0011000006287390
https://doi.org/10.1002/mar.20823
https://doi.org/10.1007/978-3-030-77943-6_13
Https://Doi.Org/10.3390/Informatics9040081
https://doi.org/10.1111/bjet.12867
https://ai.gov.ae/wp-content/uploads/2021/07/UAE-National-Strategy-for-Artificial-Intelligence-2031.pdf
https://ai.gov.ae/wp-content/uploads/2021/07/UAE-National-Strategy-for-Artificial-Intelligence-2031.pdf
https://doi.org/10.1186/s41239-023-00408-3
https://doi.org/10.1007/s10639-023-12076-x

